BIP Antecedent Interventions
Be Aware of Client’s History of Reinforcement: Client engages in target behaviors because her behaviors get
some what predictable responses from those around her. For example, she may notappearto wanta parent’s
attention (often telling parentto be quiet/go away)but these are predictable patterns of social interaction client can
rely on ‘I say go away,youdo it, I just got the attention/response I wanted on my terms’. For anotherexample,
client may wantaccessto something specific and she may use behaviorsto get accessin predictable patternson her
terms. For anotherexample, client may want to avoid a real or perceived demand orsocial interaction and she may
use behaviorsto escapein predictable patterns on her terms. By understandingthe prior (and dysfunctionalhistory
of reinforcement) adults can systematically tease out those componentsto teach client replacement behaviorsthat
are moreage appropriate and socially acceptable to encompassthe function she is seeking.

Recognize Real and Perceived Demands: Client responds not only to actualgiven demands, butalso to perceived
demandssuch aspartnerbody language, proximity, nonverbalcues, and movement of itemsin the mutualarea. For
example, when client picks up anitem and anadult movestowardshim he may scan their behaviorand then move
away (asif he is expecting them to make a demand on him,thus he attemptsescape priorto that stated expectation).
Adults should refrain from rapid movementsat him or verbalizing too much while working with him aswell as plan
their demandsoneata time.

Be Aware Of Client’s Sensitivity To Being Different: Client is hyperaware of others recognizing her as different.
She/He withholds her emotionsand language across her outside the home interactionsto avoid others picking up on
her differences. This withholding keeps Client in animbalanced state within the home setting (the only setting she
self-expresses). Client needs supportin understandingeveryoneis differentand learns differently. Client needs to be
taught her specific skills and her specific differences aswell as age-appropriate,socially acceptable,and functional
methodsto compensate.

Be Aware of The Severity Of Client’s Deficits: Because Client appearsoutwardly typical (or just quiet) in most
situationsand because she withholds her severe behaviors for the home setting, the true severity of Client’s
language, social skills, and executive function deficits have gone completely unsupported across settings.

Be Aware of Client’s Dysfunctional Coping Skills: Because she/he has had no IEP or home based support specific
to her needs, she/he haslearned several dysfunctionalcoping skills which are currently isolating her/him to home
(andinto herself within the home). Client’s response to mostreal or even perceived demands is immediate ‘fight or
flight’ type response such asan over-emotionalverbal disruption which escalates. Client needs to be taughtage-
appropriate, socially acceptable,and functional self-management strategies in a very systematic (and likely also
desensitizing) way.

Be Aware of Client’s Coping Strategies: Client is aware of what he/herknows/is good atand whatis
unknown/difficult for him. Be aware of Client’s attemptsto corral all interactionsto his topics of interest or
activities he knows how to do. Be similarly aware thatwhen presented with new tasks he/her may engage in a
myriad of ‘notobvious’ coping techniquesto escape (such as changing the topic, complimenting/distracting the
adult, giving a partialresponse/appearance of startingwork independently so adult will stop monitoring him,
attemptingto change the work expectation, feigning use of a personal strategy like “I am giving myself input” when
he is not, and using socially/age-inappropriate behaviors).

Acknowledge Client’s intelligence and desire to have control of his environment: Client is aware of the things
thatare easy for him aswell asthe tasksthatrequire additionaleffort. Client knows what varying adultsin his life
require of him. Client will often engage in inappropriate behaviornotonly due to knowing he hasa deficit in that
area butalso because the inappropriate behavior makes him feel he hasmore control of situations presented to him.
Adults should provide active opportunities for Client to get safe and appropriate controlof his environment. This
can be done by giving him choices of activities, offering him options of how others engage with him (“do you want
me to put it here or there” or “would you like me to build the bridge or create the train track™), and showing him
various ways he can do things (“you could carry your bag on your back orin yourhand” or “you can sit atthe table
or on the floor™).

Validate Client’s Efforts: Client is struggling and needsto hearthat others recognize she is trying. Client may
client benefit from simple positive statements of casually placed cue cards praising her for simple things. For



example, a post it left in her room stating “I am proud of you” or “I loved how you tried this today” without adults
showing it to her or drawing blatant attention to it may help Client feel she was recognized.

Recognize/Validate Client’s Efforts: Acknowledge prior, during, and afteremotionaland socialmomentshow
Client hastried to apply himself or successfully maneuvered the opportunity. Praise the specific behaviors he
engaged in “I love how you went to that friend and asked them to play on the slide with you”.

Set Up Opportunities to Review Experiences: To support comprehension, set up opportunitiesto check for
client’s understandingof the current, prior, and upcominghappenings. For example, “whatare we talking about
right now, where are we going, and where did we just go”.

Allow Additional Time for Language Processing: Client often becomes overwhelmed when she/he is interrupted
from a preferred activity to a demand aswell as when she is asked repeatedly to do things. At times client may be
slow to move (but may believe herself to be complying) so ensure adults DO NOT REPEAT (vs wait for her
compliance). Client would likely client benefit from a system such asadults writing down 1 simple direction then
‘giving her time’ without repeating or checking on her.

Use 1 Step Directions with Concrete Language: Client is struggling with processing most language currently due
to her hypersensitivity to real or perceived demands. Adults should minimize their verbalinteractions with her to
things she needs to know. When giving directions adults should use very basic 1 step directions with concrete
language. This will help Client hearit vs fearit as well asallow her to more likely be successful for the completion
of the smaller pieces as she works toward being able to manage more.

Use 1 Step Directions: After establishing attending, give 1 step directions (e.g: “Throw away bag” rather than “get
up offthe floor, pick up your bag,take it to the kitchen, then throw it away™).

Use 1-2 Step Directions: Give 1 step directions for most activities. When within a known routine, 2 step directions
canbe given (ex: “Get your shoes and go to the door”).

Model Meaningful Language: Language directed at client should be meaningful, concrete, and directly correlated
to information she needs. Limit unnecessary language such asnon-relevant conversation, open ended statements, or
abstract comments. Use secondary supportssuch as visuals or actualitems to make the language more concrete (ex:
“we are waiting for our turn” while using the ‘wait’ gesture or “would you like to go shopping or to the park” and
showing her pictures of each location).

Use MUST DO vs FLEXIBLE Requirements: Client should be taught what things in life are MUST DO and what
things can be flexible. Adults should pick the biggest priorities for Client (in her/him current state this may be
leaving the house to attend assessments/doctor’s appointments ortolerate home/hospitalteachervisits) and define
them as MUST DO. Client would also likely client benefit from a calendar (potentially on her phone or in her
common space) thatis loaded with her MUST DO so she can pre-see them and adults can cue her/him to their
coming. Adults can also pair this system with possible/flexible demandsallowing Client to have some say in
‘if/when’ those pieces will go into her calendar. Flexible requirements could be related to long term assignments
allowing Client to putwhen she/ he will do them on her calendar.

Provide Clear Expectations Using ‘First/Then’ Language: Identify whatis expected ‘first” and what will happen
afterthe contingency is met both forexpected and problem behavior(e.g. “First do your chores, then you can watch
TV” or “If youdon’t follow directions, then you will notplay with toys”).

First/Then Statements: Teach and utilize various “First, Then,” contingencies (ex. First work, then book)in order
to provide clear expectations. Client must comply with the demand priorto receiving reinforcement or a preferred
item/activity. Utilize the First/Then visual on the token board to assist with these demands.

First/ Then Statements Paired with First/Then Visual: Teach and utilize various “First, Then” contingencies (e.g.
First earntokens, then play outside) in order to provide clear expectations. Client must comply with the demand
prior to receiving reinforcement or a preferred item/activity.



Visual Supports — Visual supports will be used throughout session such asa “First, Then” board, communication
device, and token board. The visuals should be presented while stating the vocal instruction

Communication Device — Client communication device should be modeled by adultactively in his natural
environment. Adult should modelthings client would request, model directions relevantto the given activities, and
model commentsabout whatisactively happeningor items present in the given environment. As client learns to
request things most motivatingto him/her and/orlearnsto pair the device with things immediately in front of
him/her, adults can begin to require more independent use of device aswell asadultscan begin to model more
complex language on the device.

Model use of Communication Device: Client hasa communication device that should be actively modeled for him
across theday andin all environmentshe accesses. Client should be encouraged to carry his device asthese are ‘his
words’. Adults can modelthe device by commentingon the concrete things/activities in his given area “I see a car”
or “you are drinking water”. Adults can also pair the device with directions they give such as“stand up” or “turn the
page”. If Client is attemptingto communicate, adults can also modeluse of his communication device (e.g. Client is
gesturing to a toy train, adult can select ‘toy’ or ‘train’ icon from device while vocally modeling the choice as well
with “I wanttrain”).

Model use of Sign Language: Client commonly uses gestures to communicate (some are functionalsigns). Adults
canalso modelsigns to help him connect meaning. Signs that can be actively modeled across most activities may
include the following: yes, no, book, music, you, car, ball, bubbles, go, bathroom, play, work, look, listen, wait,
stop, my, more, write, want, I, jump, help, all done, open, close, eat/food, drink, sick, and repeatable phrases like
cleanup, | want, stand up, sit down, give me or one moretime. A visual of these sign optionsshould be available to
adultsto remind them of the given options while they learn to pair the signs with the directions/activities.

Transition Warnings: Transition warnings should be used to indicate to client when breaksor accessto preferred
items will be ending, and when other changesin activities will be occurring. Transitions warnings may include
offering a verbalreminder of how much time is left (e.g. “youhave one more minute of break™),using timers or
countdowns (e.g. “ten more seconds of playdoh. 10,9, 8, etc.”), or reminders forwhat activity will be coming next
(e.g. afteryouplay, we are going to read a book™).

Provide Transition Warnings: Client needs to know when preferred activities will end. Should adult cue client toa
transition and she appropriately advocate formore time or a minute to calm herself before starting a non -preferred
task (even if immediately prior to task afterbreak or during task as she is working), this request should be honored.

Transition Warnings: Prior to switching tasks (especially from preferred to non-preferred tasks), client should be
provided a warning such as“1 more minute” or a countdown (“10-9-8-7-6-5-4-3-2-17). Once established the timer
or countdown may be faded to solely transition cues.

Provide Transition Warnings: Client benefits from reminders of when preferred activities will end. He/she may
client benefit from a timer set or other verbalor visual reminders for when accessto preferred items or activities will
elapse (e.g. “You have one minute left” or “Two minutes and then back to work”). When appropriate,have Client be
in charge of managinghis own transition warnings (e.g. have client set a timer or reminder on his phone, tell client
the exacttime anactivity will endand have him identify when thattime elapses, etc.).

Timer or Count Down: A timer or verbal countdown should be used to indicate to client when his/her break or
preferred access time hasended. Client often hearsthe timer and will transition back to work on his own. As
appropriate adult can cue “I hear the timer” if it appears client did not hearit or is takinghis time returning back to
work.

Be Aware of Client’s Attempts to Escape Social or Work Demands: Client may find social or work expectations
more difficult at certain times than at others. He/she may attempt to avoid or stall work by changing the topic,
asking for unrelated things, not responding to demand, or failing to complete expectations he/she knows how to do.
Adults should recognize that client may need support to advocate more specifically to what he needs thatis available
to him/her, client may need promptsto understand the expectation, or client may need specific supportto complete
the work.



Limit Follow-Up Questions: Adults should limit follow up questions and avoid engaging client in lengthy lectures
regarding his behavior, household expectations (e.g. chores), or other inappropriate or nonpreferred topics (e.g.
references to violent or inappropriate imaginative scenarios). Instead, adults can validate client’s efforts to
communicate and then redirect to anotheractivity or conversation topic (e.g. “Thanks forsharing that with me, now
let’s talk about (topic)”).

Establish Attending: Prior to giving a demand, go to client and gain her/him attention verbally or non-verbally.
Client may client benefit from repeating directions back to others or seeing the expectation in written form such as a
checklist or schedule format. At times client may forget the direction she/ he was given while she is complying. It is
appropriate to cue client “you were getting the...” or “rememberyou were...” ratherthan repeating your direction
again.

Establish Attending: Gain client ’s full attention prior to delivering all demands. May require moving to client and
establishing eye contact before presenting demand.

Establish Attending: Prior to giving client a demand, move to his/her immediate area and get down on his/her eye
level. Move in front of him/her or rotate his body around gently to gain eye contact before presenting a task or
demand.

Establish Attending: First attemptto give direction without promptsuch as“go do this” and wait 3 seconds for her
to comply. If she doesn’trespond, use verbal cues (such as “look/listen to me” and wait for her to reference) or non-
verbal cues (such asshowing her visuals of ‘looking/listening’ or gesturing adult fingers to person/item she should
reference or pointing to expectation)then statingthe directive. If she doesnot respond or stop what she is doing at
any point (using naturalor cued attemptsasabove), move to her immediate area, get down on her eye level, and
gain eye contact before presenting a task or demand.

Establish and Maintain Attention to Task: Prior to giving a demand, moveto his/ her immediate area. Having
client use a system to promote attendingby “stopping whathe is doing, looking at the person, and listening to
directions” will help him/her reference the speakerand comply with the given expectation. At times, Client will
forget what he is supposed to be doing in the process of completing the expectation. Itis appropriate to remind him
with “you are looking for (your pencil)” or “finish (the worksheet)”. He/her also benefits from cues to keep him
moving such as “5-4-3-2-1” ashe is transitioning slower than expected.

Prime Expected Attending: Client may client benefit from cues to the expected work behaviorsuch as“show me
you are ready to work™ which cues client to stop moving his/ her body and look the expected direction. Itis also
appropriate to cue client to his/her strategies visualto cue specifics “Client we are going to work so remind yourself
ofthe SAY strategy ofright now I need to stop/look/listen” both at onset of work and during work. It is appropriate
to remind client “before we start work do youneed to use a strategy” (offering him options thatare appropriate to
DO such as “use a fidget or take a drink of water” while stayingin the work space).It is also appropriate to remind
him “if you do notneed a strategy now let’s start working and you let me know if you need a strategy”. Client’s
strategy visual is defined below.

Client’s Strategies Visual: Client is learning to identify and advocate forwhat he needs ratherthan engaging in
behaviorsto stall or avoid the expectation. Client should be provided a visual support system defining for him
“Things he can DO’ and ‘Things he can SAY’ to navigate expectations. This visual will include specific scripts and
picture examplesdefining the choices available to him and should be in his immediate area during all work
expectationsaswell asavailable to him across his home environment. Adults should model their use of the supports
“Mom is having a problem right now, she can’t find the spoon, what canshe SAY?...Mom is going to pick a SAY
strategy “Ineed help”. Adults should also set up opportunities for client to practice picking a strategy in calm
momentssuch as“client, let’s pretend we are working and you think the work is too hard...what could you SAY or
DO” allowing client to make a choice such as SAY “This is Hard but I Will Try” or DO “stretch my muscles
slowly”. Adults should also identify client’s needs in the moments they occur “Client, it looks like your body is too
excited and we need to calm it...what should you DO...client can pick the strategy of “USE A FIDGET” to calm”.
Adults should allow client to access his supportthen return to the expectation (or modified expectation)as
appropriate. When teachingthe strategies adults may wantto make only a few visually available instead of
providing him the full pages. Once the strategies become more naturalfor client, adults can work on using nonverbal



cues (pointing to the pictures or handinghim a strategy item such asa fidget to access) instead of using verbal
coachingto pick/use. Adults should also look for ways to implement strategies while working vs leaving the
work/using a strategy/comingback to work.

Allow Alternate Activities: Allow client to do alternate activitieswhen appropriate. Itis importantto recognize
even being with the group is work for her, so it is often relevant that she can work alone or work on something
different than the group while she is simply present within the group space. It is also appropriate to offeroptions of
activities as well as options of where thatwork can be completed.

Provide Examples: Client makes mistakes for a variety of reasonsbut can be frustrated when others offersupport.
Client needs to learn it is ok to try and be wrong. Client also needs to learn she cantry again or use a resource to
make a betterresponse. Client does not understand she needs help nor can she define how she needs that help
delivered. When asked, she will say “no” even if she knows she needssupport. It is appropriate to give her options
when she appearstonot understand “I can showyou, I cantell youagain slowly, I can write it down, which would
you like?”.

Practice/Create Repetitions of Non-Preferred Task Compliance: Client benefits from practice opportunities
focused on compliance/timely completion of non-preferred activities. By completing tasks on Adult’s Terms (many
times) client learns he can complete the activities and that adults will require him to do so.

Choices: Client may benefit from feeling she haspower of her choices. Adults can offera choice between 2 visual
or verbal options for both preferred activities (ex: “Do you want to watch tv or go to movies”) and non -preferred
activities (ex: “Do you want to work atthe table or on the couch”). Give closed ended choices to make it clear the
action is required of client (ex: “You can either get up/start thetask or I can bring it to youto do”). Should client
suggest a third, appropriate option, this can be honored. It may also be appropriate for client to pick the order of the
non-preferred tasks she needsto complete.

Choices: Teach and utilize choice makingbetween 2 visual or verbaloptions (ex: “Do you wantto go to the park or
to the pool”). Give closed ended choices to make it clear the action is required of Danny (ex: “You can either carry
your bagby yourself or I will help you do whatI asked”). Ensure the offered choices are on the adult’s terms but
you canalso include humorto create interest (ex: “You can carry your bag in your hand or you can carry it on your
head”).

Provide Choices: Allow client to make independent choices whenever possible. He can make choices by selecting
from offered items, picking from his communication device, or self-selecting from his environments. Adults can
pre-defined the available choices as well ascue him if his choices are notavailable (“thatis notavailable...pick
something different”).

Self-Selected Choices: Teach and utilize choice makingbetween 2 visual or verbaloptions (e.g. “Do you wantred
pen or yellow pencil”). Holding up pictures of the given items or the actualitemsmay help client understand his
options. You canalso pair the choices with the actualitems.

Forced Choices: Allow client to choose between presented demand options (e.g. “Would you like to clean your
room or “organize your toys?” or “You need to do your homework and put away yourshoes. What would you like
to do first?”). Also identify when choices arenot available.

Forced Choices: Use forced choices when appropriate. Forced choices are options between the 2 appropriate
options of the given moment (e.g. You must carry something, do you want to carry your bagor lunchbox”). This can
help client participate in the required activity as the adult follows through with the expected demand.

Forced Choices: When client mustengage in nonpreferred tasks, it its appropriate to offerhim a choice between
two or more options (e.g. “You must do one chore. You can make yourbed or take out the trash.”).

Clarify When Choices Are And Are Not Available: Client should be provided with choices when appropriate.
However, when choices are notavailable and client is expected to respond as directed by adult, this should be
explicitly conveyed to him using clear language (e.g. “You canhavea choice between _and __ ”or“You do
nothavea choice. Adult gave a direction and you must follow it”).



Available/Not Available: Use visual and verbal cues to identify for client whatitems are available to him or not
availableto him. If appropriate also provide choices for what he can do instead.

Timer or Watch: Client may benefit from knowing ‘how long’ the stress/demand will last. Adults can support
client by giving her choices “you can work on this assignment for 10 or 15 minutes ... which do you want” and then
having her set the timer to show herself how much longer she hasto keep going.

Timer or Count Down: A timer or verbalcountdown can be used to indicate to client when his break or preferred
accesstime has ended. This method can also be used for transitioning him from a preferred activity toa less
preferred activity.

Breaks: Allow client to request breaks both prior to, during, and afterpotentially frustrating situations. Discussing
with client options she may have available in varying locations will support her ability to believe she can ‘try’ to
handle the given expectation. Itis appropriate to teach client varioustypes of breaks. For example, some breaksare
to leave the area while others are to sit quietly/do nothing while still in the area.

Provide Breaks: Client should be proactively taught to request and accessappropriate breaks. Breaks should be
designed to help client decompressfrom prior or upcoming difficult work or to gather himself before going into
continued work. Ina school setting client would client benefit from a visual choice board of break optionshe has
available orabin of items he canaccessduring his break time. These activities should be deliberately designed to
help client engage in calming or get ready to learn tasks. Breaks should be contingent upon use of skills or output of
work. As appropriate adultsshould model correctly accessed breaksto support client in ongoing expectations of a
classroom setting.

Movement Breaks: Client benefits from movementwhile learning. Adults should provide proactive accessto
movement breaks between work tasks. Should client need a movement break while working, adult should have
client complete atleast 1 portion of the given work then he can have movement before returningto the remainder of
the work.

Breaks: Allow client to request breaksboth prior to, during, and afterpotentially frustrating situationsby cueing

him to his strategy visual or allowing him to ask for a break. Discussing with client options he may have availablein
varying locations will support his ability to believe he can ‘try’ to handle the given expectation. Adults should model
different versions of breaks. Some breaksareto leave the room/do big motorinput/come back to room ready to
work. Some breaksare stay in my chair/keep a quiet voice/use a fidget while no work demandsare being requested
by adults.

Rehearse “Goal, Plan, Do, Check” System: Teach and utilize an organizationalstrategy using 4 pieces (1) goal
(define the goal), (2) plan (create a simple plan of the steps needed to meet goal and/orthe strategies available for
self-management duringthe process of working onthe goal), (3) do (attemptand/orcomplete the goal using the
steps and strategies), and (4) check (reviewing to ensure he goal hasbeen metor defining the attempt wasnot
sufficient thusreturning to plan step to create either new steps or new strategies for the next try).

Goal Setting: Encourage client to set goals for herself. Goals can be monthly, weekly, daily, and even hourly (e.g.
“My goal for May is to learn how to putmy hair in a ponytail” or “My goal for the nexthour is to not interrupt
others while they are talking”).

Goal Setting: Discuss with client personalgoals he hasfor himself and goals caregivers have for him. Set up
opportunities for client to work on both his own short term and long-term goals aswell ascaregiver created short
term and long term goals. Allow client to earn reinforcement specific to his performance.

Create to Do Lists: When client is expected to complete known or novel tasks, it may help for him to have a visual
reference of the given expectation. To do lists can be created and presented by adult, client and adult can collaborate
to createa list, or client can independently create one himself.

Keep Communication Supports Always Accessible: Client’s communication device should alwaysbe accessible
to client. When communication supportsare out of sight or up on anadult reach only location like over the fridge,
client is without his words, thus those supportsshould be down/located within the space client is accessing. If he is



in the kitchen, those supports should be in the kitchen and when he is in the bedroom, those supports should be in
the bedroom. Adults should actively model on client’s device the current expectations/activities of the given
moment.

Keep Communication Supports Always Accessible: Supports such as self-help visuals, what is
common/appropriate to do in this room visuals, and communication visuals should alwaysbe accessible to client.
When communication supportsare out of sight or up on anadult reach only location like over the fridge, client is
without his words, thus those supports should be down/located within the space client is accessing. If he is in the
kitchen, those supports should be in the kitchen and when he is in the bedroom, those supportsshould be in the
bedroom.For common directions or expectations, it is appropriate to keep visuals of those activities posted on the
walls of those spaces within the house.

Prompting Mands: Before client gains access to an item or activity client will use his communication supports
(communication device and/or low tech options like play visuals). Mandswill be encouraged by havingsupports
alwaysaccessible with active adult modeling of expected communication exchanges. All attemptsto accessitems or
activities without a mand will be blocked and redirected to use of communication supports.

Provide Low Tech Visual Cues: Client benefits from seeing his choices or the steps of a given expectation. Adults
should create ‘how to’ visuals for multiple step directions such astoileting to support client following along with
fadingverbal directions. Adults should provide visual choice boardsforactivities like play to support client is seeing
and choosing safe play options.

Provide Visual Supports for Novel Situations: To help client understand hisrole in novel situations, adultsshould
use social stories and reminders of upcoming activities aswell as clearly stated expectations.

Provide Visual Cues: When giving Client a direction, orient his attention to the expected task by using points and
gestures (e.g. “Get yourshoes” while adult points directly atshoes).

Utilize Visual Support Systems: Adults should provide accessto and modelappropriate use of client visual support
systems. Visual support systems include: Calming Strategies, Session Visual (My Way/Adult’s Way), and Activity
Choice Boards (toys and games, artsand crafts, academic tasks, movement/sensory, and functionaltasks). The
visual systems can be used to support the use of proactive sensory input, reactive calming strategies, child-selected
choices, and adult-selected choices.

Review Basics of Communication: Practice with client the basic of communication such asmutualconversation,
giving clear/full information to make own point, talking and listening, waiting for turns in conversation, on topic
responding, adding comments, asking questions, clarifying unknown language use, cha nging topics, identifying
relevantand non-relevant information shared, etc.

Review Unwritten Social Rules: Practice defining unwritten social rules that situationally ‘pop up”’ in client’s life.
Teach her general strategies to better understand what may be happeningin these momentssuch as (1) when an
adultseems to wantsomething from client butclient is not sure what— have client start asking for clarification from
others “can you explain whatyou would like me to do specifically” or “can you write down the steps for me” or (2)
when a peer seems to not have interest in continuation of conversation such as moving away, looking away, or
changing topic — have Client cue in to these responses and modify her interactions.

Establish Rules for Work And Reinforcement: Clear rules should be established and followed acrossparentsand
staff in relation to what is expected for client’s work output. Rules for working with adults may include following
directions the first time, staying on topic, staying focused on tasks,and keeping a calm voice and body. Rules for
working independently may include reading/listening to directions, getting necessary materials, answering what you
know independently,and asking for help when needed. Differential reinforcement should be provided contingent on
rule following (e.g. independently following known rules results in high quality/longer duration reinforcement while
prompted rule following results in lower quality/shorterduration reinforcement).

Limit Use of Visual Timers: Given client’s history of perseverating on time, the use of visual timers (e.g.
countdown appson phone)should be limited. Verbal reminders or visual lists caninstead be used to structure
session time (e.g. “You have one more minute of break left” or “We’re going to take a break after we work™)



Model Peer Interactions: Within a group setting client needs supportto understand play with peers. Adults should
model repeatable interactionsto client in the presence of a peer then have client repeat. Client may also client
benefit from visual supportssuch as short video clips of the given expectation or cue cards such as“my turn” he can
accessto communication hisrole in interactions. Adults should pre-plan collaborative activities with peers that
support client in needing anotherfriend to complete his play goals.

Refrain From Talking About Client in Their Presence: Client is sensitive to others talking about him. Itis
important foradultsto refrain from discussing client’s abilities in his presence. Even when adultsintend to be
supportive or attemptto hold client accountable forhis actions, he takes their talking as criticizing him.

Refrain from Talking at Client: Language directed at client should be meaningfuland directly correlated to
information he needs. Limit unnecessary language such as non-relevant conversation (ex. “Did you hearon the news
that 5 coffee shops are opening in our town”), open ended statements (ex. “What should we do this weekend?”), or
abstract comments (ex. “Is this area of the park too muggy foryou?”).

Refrain From Overuse of Client’s Name: Do not use client’s name forall interactions you do with him in the
house. Limit use of client’s name when giving him non-preferred activities to do. When alone with client you can
say “puton your shirt” ratherthan “Client, put on your shirt”.

Vary Tone of Voice: Vary tone of voice to discriminate between demands/directionsand social interactions/praise.
Demandsand directions may be delivered in a fi

Establish Consistent Rules: Teach established rules thatare relevantto all known environments. Provide direct
praise and reinforcement for following known rules. Rules should be concrete and unchanging such as “we always
walk in parking lots” or “we alwaysput shoes on to go on back porch”. Rules should be practiced frequently across
adults he interacts with.

Establish Consistent Rules and Work Systems: Create and follow through with established rules and work
systems acrossall known settings. Examplesmay include always putting trash in the trash can,always doing
homework afterschool, always putting dirty clothes in the laundry bin, always putting used items where they
belong, alwayswearing a seatbeltin the car, always wearing a shirt during ABA sessions, always looking both ways
before crossing the street, always washing handsafterusing the bathroom, etc. Adults should work to consistently
model and reinforce follow through of all established rules.

Review Safe vs Unsafe Behaviors: Client functions from her own perspective and disregards the social nuances of
moments. Adults should review blatant safe vsunsafe behaviorsaswell asmore subtle interactions or situations
than canescalate into an unsafe situation (e.g. casualteasing can turn to bullying or walking alone from your home
to the store without noting strangers).

Proactively Label Safe vs. Unsafe Behaviors: Client should be taught to identify safe and unsafe behaviors. He
should also be taught how to correct unsafe behavior. Adults can proactively label safe behaviorsuch as stayingwith
adults, walking together, sitting on chairs, using a hand railing while using stairs, looking for cars in a parking lot,
etc. (e.g. “We are walking together. Thatis safe.”). Adults can also label unsafe behaviorsuch asjumping on stairs
or standing on chairs while cueing client on how to correct his behaviorto makeit safe (e.g. “Thatis NOT safe. You
need to put your feet down on floor”). See consequence protocolbelow.

Provide Reminders of Safe Behaviors: Remind client to make ‘safe’ choices by modeling for him ‘whatto do’ (ex:
“we walk by adultsin parking lots, we stay with adults in public, and we ask and wait for an answer before we go
look at something in the store”™).

Be Aware of Client’s Edible Reinforcer History: Client most often receives edible reinforcement for work
compliance/completion in session. Client does not need the oral input of eating the item vs he requests it dueto his
history of it being delivered by adultsand thatit’s accessis a clear cue ‘work is stalled’ while he is eating the item.
This history creates patterns of client then engaging in verbal disruptions (asking for food items and sometimes
getting them while other times being told to “wait”) over and overwhen otherpersonal strategy use and reinforcer
development should be supported. When edibles are delivered they should be placed in a mutuallocation (such as
poured on a plate in front of client from the original container)to minimize germs from adultsto child aswell as to



teach more socially appropriate behaviorof eatingoff my own plate). Adults could also consider presenting a larger
containerwith a few pieces dumped into it then cuing him “you cantake 1” so heis reaching/takingthe item from
the container himself. Adults should work on diversifying his reinforcers to other optionsand paring those as
valuable. It may be appropriate to set times when food items are available and when other play choices are available
in session by having the food item out in an open tupperwearand then closing that containerforportions of session
to show it is not available during thattime (but other choices are). This may cue client nonverbally when he canor
cannot have the food vs creating verbal back/forth about thistopic when other work is of focus.

Teach ldentification of Safe and Unsafe Behaviors: Client should be taughtto identify safe and unsafe behaviors.
He should also be taught how to correct unsafe behavior. Adults can proactively label safe behaviorsuch as staying
with adults, walking together, using a hand railing while using stairs, looking for cars in a parking lot, etc. (e.g. “We
are walking together. Thatis safe.”). Adults canalso label unsafe behaviorsuch asjumping on stairs or leaning back
on chairs while cueing client how to correct his behaviorto makeit safe (e.g. “Thatis NOT safe. You needto put
your feet down on floor”). See consequence protocol below.

Restrict Type of Access For Items Not Safely Used: In order to use items appropriately (especially if they havea
history of inappropriate use) client may need items restricted. For example, if client attemptsto eatplaydoh, hecan
be provided dough inside a closed Ziploc bag and he can squish the dough through the closed bag. He will still
receive input but notrequire blocking to avoid chewing on dough.

Review Expectations For Social Interactions: Verbally review with client whatbehaviorsare expected when
interacting with peers and adultsin social situations. Clearly define whatbehaviorsare appropriate and inappropriate
for both peers and adults. Expectations forpeers may include playing together, compromising, ‘checkin gin’ with
friends, and refraining from teasing or mimicking. Expectationsforadultsmay include refraining from asking
personal questionsor engaging in lengthy conversations, standing at a safe distance, and responding appropriately to
adultconversation topics.

Proactively Model Interactive Play: Get down on client level and practice appropriate play. Ensure adultis face to
faceto encourage eye contactand interaction. Observe what he is doing in attemptsto follow his lead in play. Wait
for him to show how he wants to play (and repeat his play). Listen to his play (when appropriate repeat his sounds).
Provide clear models of ways toys are intended to be used. Use 1 word labels, actions, or concrete phrases such as
“ball”, “roll ball”, or “ball is rolling”. Play slow to support his processing of the play model. Provide choices such as
“brown dog and being used throughout play exchanges.

Proactively Put Limitations on Rigid Play and Provide Flexible Play Models: When playing alone allow him to
explore items (aslong ashe is safely using them)butalso ensure his play is notbecomingrigid or patterned (suchas
lining items up, makingstacks, or repetitively moving items). Provide models of ‘other ways’ to interact with
preferred items such as “you can drive the cars down the ramp”, “you can stack the blocks”, or “you can shake the
maracasto make music”. Ifhe is not receptive to the given models, have him try yourway a few times then
transition him to a new play option. It may also appropriate to provide client alternative functionaland social
activities. For example, he could line items up (such ascounting toys into a patterned frame like an egg carton, he
could make stacks (such as gathering everyone’s completed worksheet and lying it on the teacher’s desk), and he

could repetitively move items (such as moving the animals off the table and back into their play bin).

Provide Novel Examples of Play and Language in Play Using Familiar Scenarios: Set up scenarios where client
canplay with someone else and take turns leading then following their lead by doing the same activity. When
playing with a man anda horse, client may have the man feed the horse. Re-play the same activity your way by
saying “You had the man feed the horse, I will have the manride the horse”. After setting up the situation, provide a
short script of activities such as “my man is riding the horse to the stable to get a new saddle, my man putsthe
saddle on the horse, my man rides the horse back to the barn to show his friends”. After providing a model,
encourage client to ‘try it thatway’. Client should be provided praise forfollowing the lead of anotheraswell as
expandingon their play “Wow, Client you also had your horse get a carrot when he rode back to the barn, that’sa
great idea”.

Provide Visual Examples of Play and Language in Play: Remind client to look at what his friends are doing as
well as try play he sees in pictures. For example, provide client with visuals such as ‘ideas for recess time” and role
play those scenarios with client aspractice outside of recess times.



Practice Turn Taking in Play and in Actual Conversation: Use familiar activities like games to work on “your
turn/my turn”. When client is speaking, model active listening. When you speak, have him work on active listening.

Develop Safety Awareness: Remind client to make ‘safe’ choices by modeling for him ‘whatto do’ (ex: “we walk
by adultsin parking lots, we don’tjump off furniture”).

Safety Awareness: Client will be taughtto identify safe and unsafe situationsand the appropriate waysto respond
to those scenarios.

Support Client in Identifying His Own Emotions and Using Calming Strategies: Use verbal and visual supports
to remind client of his emotion and behavior calming strategies. He responds to identifying his emotion or problem
then a solution focused either on “whathe cansay” or “whathe cando”.

Practice Emotions Language and Perspective Taking Language: Practice active labeling of own feelings and
other’s feelings in self, otherpeople, videos, books, and social scenarios encountered. Include the possible feelings
present in self and others, include the thinking present in self and others, include the beliefs/motivations/desires of
others, and include what could happen nextand why.

Teach Emotions Language and Personal Strategy Use: Client hasbeen learning to both proactively and reactively
use his personal strategies (use headphones,I Feel..., use chewy, stretch, make handstight/loose, walk, ask for help,
take deep breaths, count, ask for break, squeeze something soft, sit calmly, jump, use fidgets, close eyes, chew gum,
use a ball, use weighted blanket, use sensory bin, find items in dough). Proactively pair client’s emotionalstate with
strategies he hasavailable to him before he escalates into inappropriate behaviors. This can be done by reminding
client of his strategies “Client, we are going to work on (hardertask), rememberyou can use a strategy if you need
one” (while showing him his personal strategies visuals). Separately,adults should practice identifying emotions on
themselves “Look client, I am feeling...”, on client “Client you cansay “I am happy I got to play with you”, and on
familiar charactersin client’s books/videos “oh the girl is sad...she can...”. The visual strategies and emotions of
focusare pictured/hungup in acrossthe home. Note consequence procedure for redirection post inappropriate
behaviormoments.

Practice Non-Verbal Communication: Practice interpreting notonly blatant/verbally stated emotions/perspective
taking butalso subtle and non-verbalcommunication. Practice interacting using only facialexpressions, gestures,
and body language to help client read those communication interactionsmore clearly.

Practice Non-Verbal Communication: Adults should use limited verbalprompting with client and instead focus
on nonverbalcuing as well as cuing from a distance. Adults should set up scenarios where they give client directions
non-verbally and have her follow the simple directions. Adults should also use a wide variety of positional prompts,
point prompts, model prompts,and simple hand signals to develop her awareness of nonverbalcommunication.
Some examplescould include adult putting out their hand (to indicate client should put anitem in it), adult pointing
to a chair (indicating client should sit), adult gesturing their palms/armsup (to indicate client stand up), adult
gesturing a specific direction (indicating client should move thatdirection), adult nodding their head no or yes, adult
using thumbsup or ok signal (indicating she was correct in her response), adult holding up a finger (to indicate
waiting), adult waving client towardsthem (indicating client should come to adult), adult holding up an open hand
(to indicate stop), adult putting finger over their lips (indicating client should be quiet), adult pointing to their own
eyes then to the area client should be looking at,adult pointing to their own ears then to the area client should be
looking at,and use of othergestures thatare commonly used in most environments.

Practice Identifying Own State: Practice identifying signs that client may be becoming overloaded, nervous, or
upset. These may include identifying body signs (increasing heart rate, face becominghot, sweating), identifying
desires based on distress (new thoughts of wanting to eat), and sudden increase of emotions (immediate sadness,
anger, or emotionaldysregulation). Work with client on identifying her body state, desires, or sudden emaotion
change. Use of a visual such as a thermometeror feelings chart may help her visually see the changes.

Proactively Model Emotion Language: Interact with feelings play using faces, mirrors, pictures, and videos.
Recognize when client is displaying an emotion and modelthe language paired to thatmoment suchas“Iam
happy...Ilike this game”,“I am scared...the noise was too loud”, “I feel sad...I wanted to keep reading”, “I don’t
like that...lam angry”. Be careful within inappropriate behaviors not to provide adult attention to behaviors. For
example, if client was angry because a toy was removed, ignore/block as he de-escalatesthen provide language



model aspart of redirection to his other choices “I was angry butI need to make a different choice” and facilitate the
full redirection.

Model and Teach Self-Management Strategies: Client should be taught strategies to understand and manage her/
him emotions, asking for various breaks, socially navigate situations, advocate forwhat type of help she needs, and
accessresources available in each of her environments.

Model and Teach the Language of Flexibility: Client needsto learn thatshe may have a Plan A of what she wants
or how she would like things to go, but life requires us to learn flexibility. Learning to be flexible meanswe often
need to develop a Plan B. Client should be taught to define her plansand then make alternate portions (or
completely modified plans) for a variety of situations.

Use Clear, Specific, Firm Language: Present demands clearly and specifically. Do not present demandsasa
question unless you are willing to accept ‘no’ for an answer.

Model Complete Language from Client’s Perspective: Client often speaksin fragmentsor may misspeak attimes
either because a full sentence is notrequired or because he is trying to move on to a more preferred moment. Adults
should model full language scripts from client’s perspective so he can listen/repeat vs havingto process/restate from
his own perspective. For example, if client is presented with somethinghe does not wish to do, he may hastily walk
off or say “no” but he should work on fully communicatinghis perspective to the other person and engaging in a
conversation such as “I do not want to do (that) but could we do (this) instead”. When adult’s model they would say
“I do not want to do (that) but could we do (this) instead” for client to repeat/modify to anothersentence ratherthan
saying “Oh client I think you do not wantto do (this) and I think you need to tell me you do not wantto do (this) and
I think you should come up with some other options forwhat we can do instead”.

Follow Through with All Given Directions: If you give client a direction, you must ensure she complies with the
given request. Do notallow her to escape the task by refusing, protesting, or bargaining for a lessened form of the
demand.

Follow Through with All Given Directions: If you give client a direction, you must ensure he complies with the
given request. Do notallow him to escape the task by engaging in problem behaviors. Therefore, if you are notable
to help him complete the given demand, refrain from placing unnecessary demandson him.

Refrain from Giving Directions You Are Not Prepared to Follow Through With: All directions must be
followed once presented to client. Ifadultsare unable to prompt client to follow directions, adults should refrain
from presenting that direction (e.g. if parentsare busy attendingto other sibling, parentscanwait to present client
with directions until afterthey have finished with the sibling).

Provide Behavior Specific Verbal Praise: Provide praise using clear descriptions of appropriate behavior (e.g.
“Great job checking in with your friend” or “I love how you followed my direction right away!”)

Use Behavior Specific Verbal Praise: To indicate to client whatis appropriate, adultsis should use behavior
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specific verbalpraise (e.g. “nice walking with me”, “great using both hands”, “good job putting on your shirt”).

Behavior Specific Verbal Praise: High quality behaviorspecific verbal praise should be given to client each time
he successfully transitions from one activity to the next, waits appropriately, uses his words to gain accessto
something/someone of interest, uses his words to request the removalof non-preferred items or activities, tolerates
being told no, tolerates systemsindicating highest preference items are available/notavailable,attempts/completes
known tasksindependently,and follows directions without engaging in targeted challenging behavior.

Provide Visual Examples of Play and Language in Play: Use video modelsand other visual supports to teach
client how to play and interact appropriately with peers. Labelgood examplesofplay (e.g. “They found something
they both want to play”) and use bad examples as opportunities to review expectations (e.g. “Thatboy looks really
bored. What should his friend do?”). Role play these scenarios for further practice.

Model Peer Interactions: Within a group setting client needs supportto understand play with peers. Adults should
model repeatable interactions to Client in the presence of a peer then have client repeat. Client may also client



benefit from visual supports such as short video clips of the given expectation orcue cards such as “my turn” he can
accessto communication hisrole in interactions. Adults should pre-plan collaborative activities with peers that
support client in needing anotherfriend to complete his play goals.

Establish Consistent Rules: Teach established rules thatare relevantto all known environments. Provide direct
praise and reinforcement for following known rules. Rules should be concrete and unchanging such as “we always
walk in parking lots” or “we alwaysput shoes on to go onback porch”. Rules should be practiced frequently across
adults he interacts with.

Teach Self-Advocacy Skills: Teach client to use functionallanguage and self-advocacy to ask for help or additional
information (e.g. “I don’t know,” “I don’t understand,” “I need help,” “Can you give me an example?” etc.). Be sure
to reinforce use of this skill (e.g. “Thank you fortelling me you don’tunderstand. Now I can explain it a different
way.”).

Self-Advocacy Skills: Client will be taught appropriate waysto communicate frustrations, desired access to
preferred items and activities, desired removalof nonpreferred items and activities, and need for sensory input. Self -
advocacy skills may include asking for help and specifying how he would like to be helped (e.g. “I don’t understand,
canyoushow meanexample?” or “I don’tknow, canyouexplainit a different way?” or “I need help. Canyou
show me how to do it?”). Other self-advocacy skills may include identifying when he needsa break from tasksand
appropriately requesting breaks before returning to the activity or task (e.g. “I need a stretch break” or “I need a
minute”) or identifying when he needs sensory input and appropriately communicate his need for self-delivery (e.g.
“I need to jump” or “I need a fidget™). Visual supports will be presented to support independent use and
understanding of self-advocacy phrases.

Practice Self-Advocacy Skills: Remind client appropriate ways to ask for help such as “I do notunderstand”, “will
you write thatdown for me”, or “can youshow me an example” in order to decrease him not knowing what is
expected of him.

Model Self-Advocacy and Assertiveness: Model how client can use appropriate waysto communicate frustrations,
confusion, or discomfortandto clearly define how he would like to be helped. Examples of self -advocacy phrases
may include: “Ididn’t hearyou,canyou repeatthat?”’; “I don’tunderstand,can you give me an example?”; “Ineed a
minute before I do that.”; “Canyou tell me again slowly?”; “I need you to write thatdown.”; “Ineed a fidget.”; “I
need a movement break.”; “Can you showme how to do that?”; “I need to make a list.”; etc.

Provide Opportunities to Explore Emotions, Perspectives, and Social Situations: Encourage client to explore
novel emotions, perspectives, and social situations. Adults can use role play, drawing, discussion, and/orvideo and
graphic examplesto engage client in these learning opportunities.

Honor Client Functional Language Use: If client independently makesa request, honor his words rather than
forcing a secondary exchange. For example, if client asksthe adult directly for theball by saying “canl play”, the
adultshould hand client the ball while saying “yes, you canplay with the ball” rather than havingclient re-ask a
second time with a longer exchange such as“canl play with the ball please”.

Promote Independence: Allow client to do activities for himself by notdoing things for him or using phrasessuch
as“You do” so he tries prior to getting help. Show client how to do a task with a slow, language based model(e.g.
“Watch me close the box. First put down the sides, then put down the top.” After he watches you do the model, re-
open the box for him and allow him to do it himself.)

Accepting No: Inorder to build client’s tolerance for being denied access to desires items or activities (e.g. being
told ‘no’), adults should follow their denial by presenting alternative items or activities thatare currently available.
If, forexample, client requests a toy car and toy caris not currently available,adults could say, “No toy car, butyou
can havethe truck or a puzzle instead.” Only provide accessto the alternative item or activity contingent on
appropriate behavior. If inappropriate behavioroccurs following the presentation of the alternative item or activity,
discontinue accessand ignore/redirect behavior.



Be Aware of Client’s Attempt to ‘Run Down the Clock’: Client will often engage adults in unrelated or out of
context conversations, ask to access snacksor drinks, or engage in other off-tasks behaviorsin an attemptto ‘waste
time’ or ‘run down the clock.” In these moments, adults should review the given expectation and access other
antecedentand consequence supportsto ensure client stayson task for the duration of the activity.

Use Preventative Positioning: Adults should be aware of where their body is in relation to client’s atall times.
Adults should also use preventative positioning to proactively maintain client’s/their own safety. Preventative
positioning may include adult placing their body between client and any potentialelopement paths (such as an open
doorway), prompting from behind or beside rather than in front, establishing appropriate distance while engaging in
play or pairing activities, and limiting unnecessary physicalcontact. Staff should also be sure notto allow client to
sit on their laps.

Use Preventative Positioning: Adults should maintain space between themselvesand Client acrossinstruction (for
example sitting on opposites sides of the table/different couchesand walking about 4 feetaway from him to give
him space to move independently. Should client show upset, adult should createa larger physical distance between
themselves and client to maintain safety such asmovingto a nearby room instead of staying within the same space
orin adoorway he may attempt to access. Physical prompting should not be used with Anthony.

Create Boundaries for Preferences: Ensure all preferences (e.g. writing and drawing preferred pictures) are
appropriately accessed. Set boundaries using time or by subject (e.g. “You can draw for 5 minutes” or “You can
only write aboutsomethingnew”).

Create Boundaries for Preferences He Wants to Engage in Alone: Ensure all preferences (especially those also
being preferences for his siblings/peers) are structured by adults. Set boundaries such as “you can play with this for
3 minutes then someone else gets a turn” then set the timer for client. He may client benefit from seeing novelways
to play with the item (on someone else’s terms). You canalso give him time with the item then have him pick
something different.

Provide Resources Client Can Use on Her Own: Offer client social skills or calming materialsshe can review and
navigate without direct adult prompting. After client reviews the materials and shows her understandingof them,
make the items available to her (ex: hangthe visual on her bedroom wall) and use practice scenarios to remind her
of the options she hasavailable.

Self-Management Skills: Client will be taughtto monitorand manage his own behavioracross defined periods of
time (i.e. 15 minute intervals). A visual self-management system will be used to help client identify when he
engages in expected behavior(e.g. using ‘say’ and ‘do’ strategies, following directions the first time, asking for help
when needed, staying on topic, makingcomments/askingquestions, and keeping hands/body to self). client will use
the visual self-management system to indicate when he engages in expected behaviorwithin each defined interval.
Following missed opportunitiesto engage in appropriate behavior, client will identify thathe will ‘try again.” The
self-management system will be taught with adult promptsand support before it is faded to independence.

Incorporate Technology: Use Client ’s personal technological systems (smart watch, laptop, Iphones, and tablets)
to reinforce social and self-management skills. For example, have her type responses during a conversation or fill in
answers via preloaded word documents.

Technology: Use various technologies to establish and maintain Client’s attention throughout the duration of
nonpreferred tasks. Examples may include completing work tasksin a word document ratherthan out loud, creating
self-video models of expected behavior, watching age-appropriate Youtube videos on related conceptsor tasks,
creating calendarsor to do lists on phones, etc.

Keep All Interactions Age Appropriate: Be aware of Client’s age and work to keep all interactions age
appropriate. Age appropriate social praise may include high fives, fist bumps, saying “nice job, man”,“I really
appreciate how you asked forhelp,” or “I’m so proud of you.” Adults should establish appropriate work conditions
(e.g. work atkitchen table ratherthan on client bed) and maintain appropriate distance between themselvesand
client.



Noncontingent Reinforcement: Noncontingent reinforcement should be provided on a VT 20 minute schedule.
Meaning, on the average of every 20 minutes, client should be provided with accessto his choice of reinforcement.
He/her may chooseto accessa break alone, to listen to music, to play a video game, to talk with adults, etc. His/her
choice should be honored aslong asit is safe and appropriate. Reinforcement breaks should not exceed five minutes.

Provide Access To And Reinforce Use of Visual Schedule: Ensure client hasaccess to her weekly visual schedule.
Review expectations forthe schedule asneeded (e.g. client is expected to reference her schedule and complete each
item in a timely manner). Reinforce appropriate task completion with praise and accessto special parent privileges
(e.g. watching a movie together, eating ice cream, reading a book together, etc.).

Use a Visual Schedule: Client benefits from seeing, setting up, and manipulatingateach portion of completion for
his own schedule based on the choices the adult makesavailable to him. Adults can use pictures or words
representing the activities available and allow client to pick the order of those activities. To teach flexibility, adults
can also modify pieces of the schedule across instruction “Client, 1 know you had planned to do (this next) but we
are going to be flexible and do (this) instead” asadult replaces the prior icon with the new one. Itis also appropriate
for adult to not do one of his choices and let him pick from two others “Client, you chose to do (this) but we are not
going to work on thatso you canreplaceit with either (this or this), which one do you want?”

Utilize Client’s Watch: Client wears a watch to remind him ‘he is working and should have a quiet body/voice’. It
is appropriate to remind client to puton his watch to cue attendingbehavioraswell as reference it to know how
much time he hasleft such as“we are going to work for 5 minutes...when your watch says3:45 youcantakea
break”.

Review Expectations for Novel Social Moments: Verbally review with client what may be occurring, what his/her
role in the momentwill be, and optionshe hasavailableto him in the expectationsif he/she needssupport (i.e.
break, alternate activity). Writing down the expectation orusing pictures to explain the expectation will also help
client better recall whathasbeen asked of him both prior and during the expectation.

Use Creative Outlets to Explore Feelings and Social Awareness: Use games, silly role play, apps, video
modeling, computergames, drawing, clay crafts, journaling, and comic booksto open discussion about topicssuch
asfeelings and social awareness.

Provide Social Cue Reminders: Use social reminders such as“I am talking to this person right now, you can wait”,
requiring client to say “excuse me” (without touching anotherperson), or reminding client to take turns in
conversation “it is my turn to talk right now, wait for your turn to tell methat”.

Set Up Routines and Patterns Across Activities: Look for ways to create patterns such as “get item out, use item,
putitem back” across tasks. For all shared activities, look for ways to do deliberate

Priming: Provide client with information regarding upcoming eventsand activities. Discuss what behaviorsare
expected, what behaviors are unexpected, and otherstrategies she may need to navigate the activity (e.g. “You are
going to a friend’s house to play. Rememberto play together, compromise, and clean up when you are done

playing”).

Systematic Exposure to Environmental Triggers: Expose client to environmentaltriggers within controlled and
safe environmentswith proactive calming strategies readily available. Provide client with behaviorspecific verbal
praise for tolerating anxiety triggers while maintaininga calm voice and body without attemptingto change or
remove the trigger itself (e.g. Tolerating low volume on the TV without attemptingto access to the remote to change
the volume; Tolerating the bathroom doorbeing open without attemptingto close it or encouraging others to close

it; etc.).

Pre-Teach and Responsive Training - Regulation: Client may need adult models to use items appropriately as
well as to seek regulation (not understimulation or overstimulation)in the input provided. Adults can model“my
body is too fast...I need (this input)” or “my body feels so slow...I need (this input)”. As her body responds to the
input being delivered adult can update “I finished stretching...now my body feels just right”.

Pre-Teach and Responsive Training - Yes/No: While adultsshould limit their use of open ended questions with
client, it may sometimesbe appropriate to ask her a question that can be answered with ‘yes’ or ‘no.” In these



scenarios, adults should be prepared to prompt the appropriate response through verbal models (“say yes” or “say
no”’) and/or visual supportts (referencing the ‘yes’ and ‘no’ icons; nodding or shaking head no).

Pre-Teach and Responsive Training - No/Stop/Don’t with Follow Up of Appropriate Behavior Choices:
Proactively teach client to respond quickly to no/stop/don’t while also teaching appropriate follow up behavior
choices. See consequence protocol below.

Pre-Teach and Responsive Training -Appropriate Use of Items: Proactively provide models of how items should
be used (e.g. pencils should be used for writing, water bottlesshould be used for drinking, slides are used for sliding,
shoes are meantto go on feet,etc.). Should client engage with an item unsafely or inappropriately, adult can remove
item and if appropriate provide a modelfor client to repeat.

Pre-Teach and Responsive Training - Appropriate Play Options and Put Limitations on Rigid Play: Be aware of
how client chooses to play alone and with others. When playing alone allow her to explore items (as long as she is
safely using them) but also ensure her play is not becomingrigid or patterned. Provide models of ‘other ways’ to
interact with preferred items. If she is not receptive to the given models, have her try your way a few times then
transition her to a new play option. When playing with others ensure you follow her lead sometimesbut also teach
her other ways to engage you in the given activity (ex: when playing chase ensure you are teaching her turns of her
running first then adult running first, also modela different game such ashide and seek or obstacle course during
thatmoment). Be aware of the rigid play with items (such ashavingall dolls sitting a certain way or all items lined
up acrossdresser) and during instruction teach tolerance of allowing adult to interact with items.

Pre-Teach and Responsive Training - Peer Interactions Be aware that client’s interactions with peers are typically
limited to her requesting tangible items from them that they are currently engaged with (e.g. 1 want red truck). Client
should also be taught to use peers astrue communication partners. This may involve teaching client to request
beyond tangible items to more abstract concepts such asrequesting information (e.g. What’s your name?)or
commentingabout mutualitems in their shared space (e.g. The tower is tall). It may also involve having client
respond to peer requests (e.g. passing a crayon when asked, giving a turn with a toy when asked). Visuals can be
used to help direct and define these interactions.

Pre-Teach and Responsive Training - Sharing/Turn Taking with Peers: Be aware that Client prefers to hold all
materialswhen playing or working with others. Adults should provide models of sharing materials (such as
providing sets of materials to each child, giving verbal guidelines “each of you should have 3”,etc) aswell as guide

2

maintained sharingof materials across play/work (“you can trade or switch items”, “youhave 2 more, give him 2
more” etc). Adults should also model taking turns by providing boundaries such as “now it’s your turn”, “give him a
turn”, “wait”, etc).

Pre-Teach and Responsive Training - Social Skills: Client should be provided cues to keep her body to herself/in
her own area such as “give others personalspace”.Client should be provided cues to look at others when she is

talking to them such as “look atthem” or “give them eye contact”.

Pre-Teach and Responsive Training - Appropriate Ways to Gain Attention of Others: client should be provided
cues to gain attention from otherssuch asraising her hand/waiting (for a teacherin a classroom setting), getting
another’s eye contact,saying “excuse me”/getting another’s eye contact prior to talking, or using anotherperson’s
name/gettingtheir eye contact prior to talking.

Pre-Teach and Responsive Training - Awareness of Her Environment: client often misses relevant social, safety,
behaviorexpectation cueshappeningaround her. Adults should actively cue client to relevantthings going onin her
environment verbally such as“everyone s sitting here, we should sit too” or “the adult is asking us to raise our
hand, let’s raise our handstoo” aswell asnon-verbally such aspointing to the adult giving directions so client
listens. By teachingher/him to ‘note’ it allows her to be more available to listen, imitate, and react appropriately. If
client picks up the cue but reactsinappropriately, adult can re-set the moment for client to take a second try such as
“great job seeing all our friends are lining up but we need to wait to be called on first...let’s go back and waitto be
called on”.

Pre-Teach and Responsive Training - Tolerance for Denied Control of Itemsand Activities: Adults should not

allow client to alwayscontrol how items and activities are used, even when she requests to access or remove said
items. If, for example, adults choose to use blocks to form letters and client attemptsto remove or change the



activity, adults should block her attempt and redirect her to wait, watch, or imitate their choice of activity (e.g. “I am
makingletters with my blocks. You can wait until I’m finished, you can watch me, or you can make letters too”).
Adults should provide frequent opportunities to practice this skill across multiple play activities, especially when
peers are present.

Pre-Teach and Responsive Training - Identification of Safe and Unsafe Behaviors: client should be taught to
identify safe and unsafe behaviors. She should also be taught how to correct unsafe behavior. Adults can proactively
label safe behaviorsuch asstaying with adults, walking together, using a hand railing while using stairs, looking for
cars in a parking lot, etc. (e.g. “We are walking together. Thatis safe.”). Adults can also proactively label unsafe
behaviorsuch asjumping on stairs or leaning back on chairs while cueing client on how to correct her behaviorto
makeit safe(e.g. “Thatis NOT safe. You need to walk instead”). See consequence protocolbelow.

Pre-Teach and Responsive Training - Emotion Facial, Body,and Verbal Language: Provide visual representations
of emotions (such asadult face, client’s face,and pictures). When reading books point out emotions on characters
(ex: “The boy is sad because he broke his toy”) and if appropriate practice makingthe faces/body language of the
picture with client. Actively model appropriate facial, body and verballanguage from adult’s perspective for client
to observe (ex: “Jumping is fun.I am happy.”). Label client’s feelings to her from her perspective (ex: “I am happy
too”). Allow client to repeat her feeling back (ex: Client is playing with bubbles, adult provides model “I am
happy”, Client repeats “happy”).

Pre-Teach and Responsive Training — Verbally Expressing Emotions/Perspective/Problems/Solutions CALMLY
in the moment: client should practice statingher feelings, stating her perspective (such as what she wants), verbally
defining specific problems she is having, and verbally defining specific solutions to adjustthe moment. Examples
may include “I am angry because this work is too hard but I will justtry”, “Iam sad the toy won’t work so I need
help to fix it”, or “I am mad this puzzle is missing a piece butl will just pick something else to do”. Adults should
coach her to identify these pieces specifically and verbally as a whole or just use them individually when
appropriate. At times it is appropriate for client to verbally ask for help (without identifying her problem) and at
times it is appropriate for client to just pick something else asadult praises her “nice picking something different
because the puzzle was not working”. Adults should also set up play/work scenarios systematically designed to
teach client to identify these pieces verbally such as doing a puzzle/missing a piece such as“oh nowe havea
problem because we are missing a piece...what dowe do” or doing a craft/breakinga needed materialsuch as“we
accidentally ripped the paper...howcan we fix it” then helping client verbally problem solve. The goalis for client
to involve others in her state aswell asget supportrelated to solving her problems effectively.

Pre-Teach and Responsive Training - client to Verbally Identify Emotions/Perspectives/Problems/Solutions from
Another’s View Point: client should practice cuing into those around her. Adults can coach client to verbally
identify emotions of otherssuch as “that friend is sad because they didn’t get a turn”. Adults can coach client to
verbally identify perspectives of others such as “he said he wants the blue block...whatdoes he want?”. Adults can
coach client to verbally identify problems of others such as “heis upset he didn’t get to pick the song”. Adults can
coach client to verbally identify solutions for others such as “your friend dropped her water...whatcan we do to
help”.

Token Economy: Client will gain access to things he wants by earning tokensin the form of his/her name broken
down to the individual letters of client’s name fastened to a token board with Velcro for all appropriate and/or
correct responses. Client will be provided with a letter token for every correct response during work time atthe
table. The token board should be keptin his visual line of sight so thathe can see how many tokenshe must earn
before earning his reinforcement. After a correct response, provide vocal praise while placing a letter on the token
board. After client has earned all 6 tokens, provide him choice of reinforcers. By using a defined earning system
client will also be able to identify how much work is expected of him and when that work will end (as he sees pieces
of his name being completed).

Token System: A DRA using a token economy system should be used throughout session. Client will shown the
token economy to set up ‘we are working” expectations. Client will earn the 5 expected tokens (1 token forat least
every 3rd correct response for new/harder materialduring trials), then get accessto a controlled choice forup to 2
minutes. The token board will be reset during her choice time. If she engages in unsafe orinappropriate behavior
during her choice item, adult should cue her to the appropriate behavior.



Provide Client a Role: Client participates more actively when he knows what is explicitly expected of him. Adults
should notassume client ‘knows” or consistently remembers whatis expected, rather they should remind him
before/during/astasksare ending. Within a classroom setting, it may be more appropriate to use a within task
schedule such as“during math we will do 3 things First worksheet, then count, Last matchingnumbers” represented
by pictures of each activity thatare reviewed prior to starting work then removed as each task is completed. This
system will support staff in knowing whatand how much work to expect of client and support client in ongoing
reminders of the work he/she is to be doing butalso his progress in completion.

Give Client a Role: Provide predictable ways/language to allow client to set up (e.g. “Take the pieces out of the
box.”), participate in (e.g. “Spin...now pick a piece”), and close out activities (e.g. “Put all pieces back into the
box”). Participate in the role with client (e.g. everyone takes pieces out, takestheir turn, and putsthings away
together). Within family routines, client canalso have a known role. For example, client can be the key carrier on
the way to the caror the water bottle filler in the house before the family goes on a walk.

Practice/Create Repetitions of Non-Preferred Task Compliance: Client benefitsfrom practice opportunities
focused on compliance/timely completion of non-preferred activities. By completing tasks on Adult’s Terms (many
times) client learns he can complete the activities and that adults will require him to do so.

Use Video Modeling: Client may benefit from seeing a video of a task being done then watching thatvideo at half -
speed/with pauses, then repeating the task himself.

Avoid Over-Using Client’s Name: Avoid over-using client’s hame prior to issuing a demand, for example “Client
trace”, rathersimply state the demand “Trace”.If youneed to get his attention prior to issuing the demand, you can
say “Look atme”, afterhe looks, adult can state the demand “Trace”.

Refrain From Overuse of Client Name: Do not use client name forall interactionsyou do with him in the house.
Limit use of client name when giving him non-preferred activities to do. When alone with client you cansay “puton
your shirt” ratherthan “client, put on your shirt”.

Practice Conversation Skills: Remind client to stay on topic by reminding him “we are talking about (this) right
now” and providing him other ideas of whatto say in the given conversation (ex: “we are talking about the tree and
we cansay “it is so big, look atthe green leaves, I see a bird in it, I wantto climb it”). Helping client make
commentsabout things he directly sees (ex: big, green leaves, bird) or how he would want to engage with it (ex:
climb it) will aid him in saying functionallanguage about the topic.

Refrain from Talking at Client: Language directed at client should be meaningfuland directly correlated to
information he needs. Limit unnecessary language such as non-relevant conversation (e.g. “I like thetile they have
in the restaurant bathroom”), open ended interactions (e.g. “What do you wantto do?”), or abstract comments (e.g.
“Itmay be muggy tomorrow”).

Use 2-3 Word Directions: After establishing attending, give clear/direct instructions (ex. “Clean up”) using short
and concise language. If necessary, you can pair the vocal direction with a gesture such as pointing to the items you
wanthim to clean up.

Use 2-3 Word Directions: After establishing attending, give clear/direct instructions (e.g. “Close the door” or
“stand with me”).

Break Down Activities: Client benefits from learning parts of a task individually then learning how to combine
those parts into larger skills in a step wise manner. Client also knows when he is successful at completing those
portions and naturally gains momentum for ‘what’snext” as continues to be successful. It may be appropriate to
practice behaviormomentum in activities such ascombining easy task, anothereasy task, then introducing the more
difficult task.

Behavior Momentum: When client is atthe table instructors should look for attendingbehavior (legs down, hands
down, head facinginstructor) before placinga demand. If attendingbehavioris notimmediately gained instructor
should say “handsdown” or “eyes on me” and then deliver and easy task such as high fives, pushing pegs, rolling a



ball, or any mastered task. After this skill hasbeen completed instructor should say a praise such as “that’sis rolling
the ball.” As soon asthe praise comes out of instructor’s mouth the trial should be ready to run.

Refrain from Picking Up/Holding Client: Client often seeks input from teachersby trying to be held or sitting on
their laps. He also attemptsto be held to avoid adults being able to deliver demandsto him successfully asthey
cannotseeif he is scanning/attendingto the work. For client’s safety, he should be taught to deliver input to himself
aswell asbe provided instruction while sitting in his own space.

Restrict Type of Access for Play Items /Not Safely Used: Inorder to use items appropriately (especially if they
have a history of inappropriate use) client may need items restricted. For example, if client attemptsto eatplaydoh,
he can be provided dough inside a closed Ziploc bag and he can squish the dough through the closed bag. He will
still receive input but not require blocking to avoid chewing on dough.

Model Language from Client’s Perspective: If client is attemptingto communicate, you can state “I wantiPad”
ratherthan “Oh, I think you aresaying that you would like the iPad”. Say functionalwords asif client was directly
saying them himself.

Model Language from Client Perspective: If client is attemptingto communicate, you can state “I want milk”
ratherthan “Oh, I think you aresaying that you would like some milk”. Say functionalwords as if client was
directly saying them himself. Similarly if you note client needs help you can model “I need help” rather than asking
him “do youneed help” or “can I help you”. The purposeis to have him repeat the functionalphrase,not haveto
process the adult language, change the sentence structure, and then communicate.

Sensory Input: Client should be provided proactive sensory input across his sensory needs. Client benefit from
large movement before/after work transitions such as“do you wantto jump or do climb”. He/she canalso be
provided small items like fidgets to accesswhile he is working (or between working responses). Adults should also
be aware of when client is seeking input (such aswhen he leanshis body into someone else or pulls his legs up to
his chest while working in a chair). When adults identify the sensory seeking they should acknowledge it and
provide him options to meet those needs within that space when possible or request options notimmediately
available. For example, if client leans into adult while working adult can offer“do you want squeezes” or “you can
wrap your arms around your chest”. When appropriate adult should provide client ways to give himself input. His
communication device is loaded with an individualized Alerting page (containing optionsthattypically alert his
body)and a Calming page (containing options that typically calm his body).

Deliberate Proactive Sensory Input: Provide client deliberate proactive sensory input at least every 15 minutes to
target needs he typically shows (or is currently showing). For example, if client walking, adult should walk with him
while delivering instruction ratherthan forcing a sit/respond interaction. Client benefits from movement (e.g.
running, jJumping, bouncing, rocking, swinging, scootering, lengthy distance walking), oral input (e.g. chewy tube,
chewy/crunchy snacks, drinks), and tactile input (e.g. squeezes on arms, fidgets, balls, pull tubes, sand/rice/dough
play). Provide client options of different forms of input both during and in between activities. For example, client
can be given both oral and tactile input in the same activity by blowing bubbles.

Deliberate Proactive Sensory Input: Provide client deliberate proactive sensory input to target needs she typically
shows (or is currently showing). Provide client options of different formsof input both during and in between
activities. For example, client can be given both oral and tactile input in the same activity by blowing bubbles.
Additionally, client should be encouraged to both independently initiate and deliver her own sensory input. This
may be achieved by providing client with a bin of familiar fidgets and allowing her to independently accessthe
items as she needs them. Inappropriate use of sensory items should be redirected. Client should not be allowed to
hoard multiple fidgets, use fidgets to engage in loud or distracting play, or use fidgets to engage in repetitive or
stereotypic behavior. Rather, she should use them to engage in deliberate sensory input (e.g. rolling a ball back and
forthin her palms, squeezing playdoh ortheraputty, stretching a theraband, drinking water, etc.).Adults should
model different versions of sensory input (some can be delivered quietly while seated and some need to be delivered
away from the work space). When appropriate, encourage client to engage in naturally occurring routines that
supportincidental sensory input (e.g. client carries her heavy backpack down the hall, client wipes her desk with a
napkin, client carries a chair from classroom to hallway work station, client collects or passes out materials to peers,
etc.).



Provide Regular Opportunities for Accessing Appropriate Sensory Input: Client should be encouraged to
proactively access appropriate sensory input throughout the day. Appropriate input delivery may include big
movement activities such asrunning, jumping, and stretching, or activities such as manipulating fidgets, using tactile
materials like dough/sand, squeezinghands, or takingdeep breaths. Adults can modelappropriate ways for client to
accesssensory input before instructing client to engage in self-delivery. It may be appropriate foradultsto establish
a ‘first input, then work’ session flow—especially when new or challenging tasksare being targeted.

Offer Appropriate Oral Input: Provide client with appropriate itemshe canuse to gain oral input. For example,
use chewy tools, chewy/crunchy foods, strong flavored foods, cold foods, vibrating items proactively throughout his
day. Continue consult with Occupational Therapist for oral motorconcerns and options for input.

Access to Fidget Items: Client will have accessto fidget items throughout his day. In work spaces items will be
attached to hisside as notto distract him from thetask athand.

Allow Sensory Supports: Client is learning to understand his sensory needs and triggers. He is beginning to
identify his voice or body is too busy and he needs a strategy to calm. He is responding to strategies such as fidgets,
breaks,and use of familiarsensory movements. Itis appropriate forclient to accessheavy work supports outside the
group as well as smaller personal sensory input while within the group. Should adultsnote a fidget is distracting him
they canask he place it in his pocket or pick a smaller option.

Model Sensory Language: Adults should use sensory language with client such as“we are using fidgets” or “I
want deep pressure”

Use Sensory Language: Help client define his body’s needs using familiar, strategy-based language (e.g. “my body
is too fast, | need a strategy to calm down” or “my body is too slow, I need a strategy to wake up”). Visual supports
can be presented to supportindependent use and understanding.

Allow Movement in Work: Client benefits from moving while working. He may benefit from walking while he
works, standing ata desk vs. sitting, using a chair with movement options (such as a rolling/rocking chair or wiggle
seat).

Vary The Order: Provide client a routine or schedule to follow for all familiar and unfamiliaractivities so he
knows what is expected of him. The picture schedule should start with 2 icons present to indicate whattask is
occurring and whatwill occur next. Client should be allowed to make choices within his schedule such as picking
the order of activities. The schedule should also be more detailed to explain ‘with in task’ planning for functional
routines such as tooth brushing.

Schedule: Provide client a routine or schedule to follow for all familiar and unfamiliaractivities. When a defined
schedule is not available ahead of time, adult can try drawing pictures of the expectationsforher to follow along.

Use a Variety of Teaching Procedures; Client benefits from learning activities in a variety of ways. He benefits
from access to Discrete Trial Teaching (DTT), NaturalEnvironment Teaching (NET), and Task Analysis (TA). He
also benefitsfrom models of the same skill presented across the methodsindividually aswell astogether. It is also
of note that Errorless Teaching is effective to ensure Client is not making repeated errors when his time should be
spentin doing the skills correctly.

Use Defined Prompting Hierarchies: Client benefits from learning things systematically with use of defined
prompting procedures. For some tasks he benefits from Leastto Most prompting and forother tasks he benefits from
Most to Least prompting. Adults should take the time to determine Client’s level of independence with skills and
then define the appropriate prompting proceduresto use.

Fade Prompts: Be aware of all verbal, visual, and physical prompts used with client. Ensure client is only prompted
when he directly needs it. If he is seeking prompts (such aswanting adultsto do things for him/her that he/she can
do), adults should cue him ‘you try’ or ‘you do first’ 1 or 2 more times before helping him. When help is provided,
adultshould show him how they are completing the task (and allow stalled momentsforhim to jump back in and if
possible finish the task himself).



Fade Prompts: Be aware of all verbal, visual, and physical prompts used with client. Ensure client is only prompted
when he directly needs it. Note that physical prompting can be overstimulating/reinforcing to client and should be
avoided when possible.

Fade Prompts to Promote Independence: Allow client to do activities for himself such as cleaning up his
play/work areas, retrieving items he needs during work, or packing his backpack. If client does not know how to do
anactivity, use phrases such as“I will show you slowly, now you do it” so he can mimic the task. If client is not
doing a known task, encourage him/her to “try” or “do it all by himself” so he/she tries his hardest prior to getting
help.

Teach Nonverbal language: Provide deliberate models of nonverbalcuesto increase client’s attendingto non-
verbal language of others. For example, ratherthan giving him verbal directions set up deliberate opportunities to
provide directions solely in a non-verbalmannersuch as using point to a chair (to indicate he sit), using a waved
hand (to indicate he cometo you), or using a finger over adult mouth (to indicate he use a quiet voice)

Vary the Order of Verbal Presentation: Recognize client will often pick the second given option if presented two
choices or the last stated option if presented more than two choices. Adults should vary the order of presentation and
help client make deliberate choices.

Vary the Order and Presentation of Visual Options: At times client will show a picking preference to one side of
his body (i.e. he/shewill pick only items on theright side). client will also often pick items from the side where his
hand is more active (i.e. he is already using his left hand for an activity, he will continue using his/her left rather
than using both handsorswitching to his right).

Practice Problem Solving: Create moments client can fix his own problems or help another person solve an issue.
Provide language models “oh no, our tower fell, help us fix it” and explicit instruction “first pick up the pieces, next
help re-stack them” asappropriate. Adults can also contrive help moments within routines “oops, mom cannot find
your shoe...where is that shoe” while havingthe shoe near client to find/give to mom.

Active Language Modeling: Adults working with client should model appropriate vocalphrasesthroughout
session. Additionally, adults should model appropriate use of toysand various items in the home. For example,
while using a block, adultsshould model to client how to appropriately build with the blocks and take turnsadding
more blocks to the tower while modeling appropriate phrases such as “We are building a tower”, “This is fun”.
Adults should also modelvia client’s communication device.

Modeling Appropriate and Alternative Behaviors: Adults should provide visual models of appropriate behaviors
such as ‘calm hands’and ‘calm voice’ so client can mimic those behaviors. It may be appropriate to modelthese at
half speed and with a calm tone to support his processing. For example, “Watch me...I have calm hands” while
slowing putting adult handstogetherand lying them down softly on the table. Give client a chance to process and
repeat this modelwithout immediately providing a physical promptto his hands.

Functional Communication Training: FCT will be utilized to replace all targeted responses. Client will learn how
to utilize communication asa replacement behaviorand practice this skill with differentadultsin different settings
(e.g., athome with his parentsand RBTs, aswell as atschool with his respective teachers). If you see a situation
occurring that hasevoked problem behaviorsin the past, proactively interfere by prompting client to use functional
communication. Arrange the environment to create opportunities for client to practice these behaviors (e.g.,
incidentally utilizing teaching momentsto engage in back and forth conversation about topics of interest to client).
Functionalcommunication training should also be utilized to help client express his wantsand needs (especially
with regards to gaining accessto attention, gaining access to preferred items/activities, or requesting breaksfor non-
preferred and lengthy tasks).

Teach No/Stop/Don’t with Follow Up of Appropriate Behavior Choices: Proactively teach client to respond
quickly to no/stop/don’t while also teaching appropriate follow up behaviorchoices. See consequence protocol
below.

Proactively Model No/Stop/Don’t with Followup of Appropriate Behavior Choices: Proactively teach client to
respond quickly to no/stop/don’t while also teachingappropriate follow up behavior choices. See consequence
protocol below.



Teach Tolerance for Denied Control of Items and Activities: In order to support shared play/socialinteraction
development,adultsshould notallow client to alwayscontrol how items and activities are used, even when he
requests to accessor remove said items. If, for example, adultschoose to use blocks to form letters and client
attemptsto remove or change the activity, adults should block his attemptand redirect him to wait, watch, or imitate
their choice of activity (e.g. “I am makingletters with my blocks. You can wait until I’'m finished, you can watch
me, or you can make letters too”). Adults should provide frequent opportunities to practice this skill across multiple
play activities, especially when peers are present.

Proactively Teach Tolerance for Denied Control of Items and Activities: Client likes to control play with others
including controlling all items/props used during play. Adults should model interactions thatteach tolerance for
others touching or moving the stuff on their adult’s own terms. If, for example, adults choose to use blocks to form
letters and client attemptsto remove or change the activity, adultsshould block his attemptand redirect him to wait,
watch, or imitate their choice of activity (e.g. “I am makingletters with my blocks. You can wait until I’m finished,
you can watch me, or you can make letters too”).

Block/Lock Access to Areas Unsafely Accessed: Adults may limit or fully deny accessto some areas (e.g. locking
the kitchen and only allowing entry when anadultis present).

Deny Access to Unsafe Items/Areas: Because client does not understand items/locations assafe/unsafe,adults
should deny access to items/areas where potentialinjuries could occur. For example, when accessing the back porch
client should be prompted to sit on a chair/on the deck (not on the high railing over the yard), if he will not comply
with sitting in the safe location he should not be allowed accessto thatarea atthat time. Additionally, when parents
are cooking client should be prompted to stay in areasaway from the hot stove or counterswhere knives or glass
may be present.

Limit/Restrict Access to Distracting Items: Be aware that client often engages in non-functionalrepetitive actions
aswell asinappropriate self-soothing using objectsin his environment. When engaging in repetitive actions (e.g.
attemptingto jump from bed, moving softitems such asblanketsand pillows around the room, opening and closing
blinds, turning lights on and off, repositioning the fan in his bedroom, etc.) he is unavailable forany instruction (as
he is hyper-focused on the inappropriate activity). When engaging in inappropriate self -soothing (crying then
immediately moving to bed to wrap himself in blankets) he is similarly unavailable forany instruction. Adults
should provide consistent boundaries on those items during instructional time as when he gets unrestricted accesshe
becomes/staysunavailable. Adults should also be aware that client is learning social/play skills so he will need
repeated models of whatis appropriate/safe/social play and his instructional time should be filled with those models
(as well as adultscontrolling accessto all materials he would want to access). An example of limiting would be “all
blanketsin bedroom go on bed” (rather than allowing him to walk/hold blankets while working). An example of
restricting would be denying his access to the fan on his dresser (rather than allowing him to continually attemptto
reposition it).

Provide Alternative Choices: When desired items or activities are not currently available,adultsshould relay that
information to client in clear terms and a firm/neutraltone (e.g. Blocks are not available). Adults should then
provide alternative choices thatare currently available (e.g. You canhave straws or animals). If client engages in
targeted problem behaviors following the presentation of the alternative choices, adults should withhold accessto
the item and use consequence procedures.

Slow Exposure Without Demands/Requests: Client requires slow introduction to new activities and some time to
interact with items prior to being given demands/requests with thatitem. It is appropriate to allow exploration
without demands (providing client is safe with the item) then to slowly bring in one demand ata time providing
client is still interested in thatitem. For example, when given a new toy he may need time to explore the new toy
thenthe adult can introduce the first demand of movingcloser to the item. It may be appropriate to allow him to
process that moving closer demand before introducing the next demand such asthe adult modeling a turn with that
item. It is also appropriate as client learns one way to interact with the item that be the focus of the play for several
trials and a second way to interactcan be modeled ata later time (rather than presenting multiple ways in one
sitting). Similarly, when introduced to a new play partnerhe may need time to parallel play with that person prior to
being encouraged to socially engage.



Allow for Processing Time: Client required processing time varies. Adults should allow for anaverage of 3
seconds of processing time on days client is more verbal. For daysclient is less verbal, he may require up to 5 or
more seconds of processing time.

Allow for Processing: Client should be given up to 10 seconds to process directions, comments, and questions prior
to havingthe information repeated to him. When given multiple step, novel, or non-preferred directions, it may also
be helpful to write down the expectations.

Slow Language Output Directed at Client: If you are giving client information or directions, slow the language
you present at him so he can process it more fully (e.g. “get_the ball”).

Provide Low Tech Communication Supports: Have low tech (paper) options available formomentswhen the
high-tech option is not out. For example, if using the high tech IPAD system and going to the pool, it is appropriate
to havea low tech laminated paperversion of expectationsalso available so the high tech device does not get wet.
Low tech laminated papersupports can get wet/be dried/reused.

Use Visual Communication Supports: Visual communication supportssuch as client’s visual communication
book, I wantstrip, and first/then visual should be used to both model language from client’s perspective (e.g. placing
the ‘bubbles’ icon on the I want strip) and to define session activities (e.g. placing the ‘work’ icon on the First strip
and the ‘play’ icon onthe Then strip)

Model Language Based on Potential Motivation: Adults should capitalize on client motivation (i.e. gazing at
items or interacting with items) and provide language models. For example, if client is looking ata ballin the adult’s
hand the adultcansay “ball” and allow client to repeatthem or use a communication device in order to get accessto
thatitem.

Availability of Communication Device: Adults should ensure that client hasaccessto his communication device
throughout the day. Adults can support the use of the device by modeling appropriate functionalwords and phrases
related to ongoing activities.

Recognize Client Impulsive Responding: Client will often answer quickly with “yes”, “ok”, or repeat the modeled
last words stated by adult impulsively to avoid listening to the direction or optionsavailable to him. Should adults
notethatif theyare in the middle of asking a question and client hasalready answered or he just echoed the words,
adultsshould restate the language again slowly and awaita functionalresponse from client. It may be appropriate to
follow up the second time with a visual to support his understanding.

Provide Functionally Relevant Language Scripts: Note if client is looking forsomething functionally relevantto
say, then provide him the possible script. For example, client is showing an increasing frustration closer to dinner
time while walking into the kitchen, say to client “I am hungry” or “I want to eat”. Try to catch the behaviorbefore
it becomesinappropriate and give him the words he cansay. Itis also appropriate to remind him to access his
communication systems by bringing options on the device to his sight line in order to assist him in making those
needs known.

Promote the Use of Both Hands: Client will often use only one hand in most tasks while the other hand lies limp at
his side or props his posture upward. Remind client verbally with “use both hands” or provide a tap to his second
hand/elbowto promote his second hand also be involved in the activity. If he needs posture support, allow client to
lean his back againstanitem such asa couch or adjust his legs to the side or underhim so his postureis leaning
forward.

Provide Appropriate Play Models: Show client ways to play with his preferred items in a functional/socialway
(e.g. he can build an item with blocks then roll through it on the ball) aswell as play with novel items without
engaging in non-functionalplay (e.g. teach client to spin a functionalitem like a spinner in a board game in order to
taketurns in a game).

Practice Ways to Play By Myself (or Quietly With Someone Else): To diversify client’s reinforcer options and
supportvarious ways to play thatare more age appropriate, client will be provided a visual support system focused
on quiet play. This visual will include specific scripts and picture examplesdefining the choices available to him and
should be in his immediate area during all play expectationsaswell asavailable to him across his home



environment. Adults should have this available during session to use as optionsfor breaks, optionsfor
reinforcement, as well as options for social play practice. Adults should allow some free access of the activities as
well as some mutualplay training moments of the activities. As appropriate adultscan provide the full visual of
choices or just offer a few of the activities thatare available to the moment.

Provide Deliberate Models of How to Play With Others: When waiting for his turn, adult can speak of what the
other person is doing “Look client they are taking a turn” (to draw his interest) as well as provide behaviorcues such
as“you are waiting” (should he need reminders it is not his turn). When it is not client turn he should not be
touching the items. Adult can prompt “hands down” or “calm body” asreminders of waiting without touching.

Recognize Physical Prompting and Touch can Produce Overstimulation: Client is frequently overstimulated by
physical touch. Adults should refrain from using physical prompting when possible.

Use Video Modeling: Client may client benefit from seeing a video of a task being done then watching thatvideo at
half-speed/with pauses, then repeating the task himself.

Teach Playing Safely when Alone: Client needsrepeated practice of playing safely with items aswell as playing
alone with items. Adults should set up alone playing experiences and teach client to play by himself. Adults should
also model their attention being elsewhere such as“I am going to (do this), you play alone” then work to fade their
proximity from him.

Provide Repeated Exposures to Novel Locations/Experiences: Client benefitsfrom repeated exposuresto novel
locations/experiencesin order better understand his role in those locations.

My Way/Adult’s Way Language: To support flexibility and tolerance of nonpreferred demandsand activities,
adultsshould indicate when activities are selected by client (e.g. “My way; Client choice”) and when activities are
selected by adults (e.g. “Adult’s way; Adult’s choice). Adult choices and child choices should be interspersed
throughout the day.

Present Demands as Directives: All demandsshould be presented in the form of a directive (e.g. Clean up toys)
ratherthan in the form of a question (e.g. Should we clean up toys?). Questions should only be presented to client
when adultsare offering a choice (e.g. “Do you wantblocks or cars?”).

Teach Defined Work Spaces and Work Systems: Client should be taught consistent boundaries related to learning
behaviors. He may client benefit from the structure of a table/chairvsjust working in an open space where he can
wander freely. For activities it will also help to create work systems such asget out materials, use materialsto
completion of task, putaway materials.

Remove Distractions: Client prefers to hold items in his/her handsbut those items can often be distracting to the
current work or ability to interact with others. Adults can attemptto use those items in learning when appropriate,
butthey should also be comfortable having client “park/place” those itemsin a defined space while working to be
accessed afterwork is done. When appropriate, itemscan also be removed completely from the work environment.

Remind Client of Other’s Perspectives: Remind client of other’s personal space and personal possessions and
deny him access to things not belonging to him unless he asksand the other person agrees he can use it.

Model Positive Self Talk: Client should be encouraged to identify his strengths, positive characteristics, interests,
etc. Adults can model these kinds of statements during both frustrating and neutralmoments (e.g. “I know this task
is difficult foryou, butyou are so great atasking for help when you need it”).

Communicate When Choices are Not Available: There will be times when client will notbe provided accessto
choice making(e.g. client must go to school every day, Client must take out the trash, client must complete his
homework when he comeshome from school, etc.). When these momentsarise, adults should work to clearly
communicate to him thata choice is notavailable and support him in tolerating and following through with the
nonpreferred task or activity. When appropriate, adults can remind client of when a choice will be available again
(e.g. You canchoose whatto do afteryour homework is done).



Provide Choices for Response Variation: When appropriate,adultscan provide client with options for how he
would like to respond to presented tasksor teachingtrials. Response variationsmay include answering verbally,
typing answers on phone or computer, drawing, using charactersto act out scenarios, etc. These optionsshould be
presented at the beginning of a task. Do not wait until client fails to respond or goes off task to offeradditional
choices.

Provide Choices for Response Variation: To increase attendingto and compliance with non-preferred tasks, adults
canallow client to choose how he would like to respond (when appropriate). Response variationsmay include
offering client a choice between writing responses, typing responses, physically modeling responses, or using vocal
language to convey responses. This choice should be provided at the beginning of a task rather than in the middle of
a task afterhe hasalready demonstrated noncompliance/lowattending.

Provide Visual Representations/Cue Cards of Self-Management Strategies: Client benefits from visual
reminders of strategies he hasavailable to him. His/her current visuals include strategies such asrecognizing his
emotionsand calming strategies, learning to ask first or be patient, working together with others by thinking,
looking, listening, and staying onthe same topic, requesting the type of help he needs such asbeing told slowly or
seeing an example or written directions, making mistakesis allowed, appropriately requesting breaks,and makinga
mentalor written plan formultiple step directions. Client may also prefer to create his own visual supports. He
should be able to freely accessthese throughoutthe day.

Practice Calming Strategies: Provide visual representations of calming strategies (such as adult model, client
model, and pictures). When reading books point out calming strategies in characters (ex: “The girl is stretching her
arms) and if appropriate practice the strategy of the picture with client. Actively modelcalming strategies from
adult’s perspective for Client to observe (ex: “I am angry, [ am taking deep breaths”). Label client’s use of strategies
to her from her perspective (ex: “I am squeezing the ball”). Allow client to repeat the action back. See consequence
strategies below in relation to calming strategy use post moments of frustration.

Provide Visual Representations of Personal Supports: Provide client with a standard visualto represent his
strategies (such asa picture of a finger over lips to remind him to ‘quiet his voice when his body is too busy”). Have
the visuals out/available forhim/her to access both during play and work times. Provide models of these supports
andallow him to creatively role-play and draw his/her own versions of these supports.

Conversation Skills/Social Awareness: Client will be taught to engage in appropriate conversation skills such as
establishing anotherperson’s attention prior to beginning a conversation, staying on topic, waiting for another
person to finish their question or statement before offering his own, etc.

Model Problem Solving: Use both naturally occurring (e.g. parentscan’t find keys) and contrived problems (e.g.
ABA staff ‘misplace’ their pencil) to teach Client to identify and solve various problems (e.g. My problem is....my
solution is to...).

Refrain from Followup Questions or Requests for Additional Responding: When adultsrespond to client’s
self-disclosure or work effortstoo quickly or unpredictably he will shut down. It is importantto accept his responses
when he is close to the given expectation ratherthan forcing he/she say/do more.

Create Opportunities for Client to Teach: Client should be given momentswhere he can instruct others or help
them learn a skill healready knows how to do. It is appropriate to ask him IF he/she wishes to help.

Allow selection of Reinforcer Options: Allow client to pick items he wishes to earn.

Use 2-5 Word Directions: Give clear/direct instructions (e.g. “Throw your trash away,” “Put on your shoes,”
“Hangup your coat™).

Require Full Sentences: Adults should require client to use full sentencesto communicate. Itis of note when upset
thatclient may not be able to consistently produce a full sentence (vs only express her emotion) so adult can
model/have client repeat. Re-model language when inaccurate or mispronounced: client may not consistently have
the language she needs for all communication (she/he may be mislabeling an item, using incorrect sentence
structure, misstating her sentence, or mispronouncing a word makingit unable to be understood by others). Itis



appropriate foradult to validate client’s communication but also provide an immediate model of the correct way for
client to repeat.

Require Functional Language Instead of Accepting “No Thanks”: Client defaultsto using “no thanks”to escape
both perceived and real demands. Should client say “no thanks”,adults should immediately require her to explain
what she means. For example,adulthasnotplaced any demandsbut client looks atadultand says“no thanks”,adult
will cue “I want” or “I do not want” for client to repeat then explain what she was trying to communicate. If her
request is appropriate to honor (such asshe wanted something thatis available to her), adult will accepther
language. If client requests something thatis notavailable,adult will validate her use of functionallanguage, but
continue to follow through with the stated demand orscenario. For example,adultplaces a demand by saying “come
sit in chair” and client says “no thanks”,adult will cue “I do notwant to sit in chair” for client to repeat (so client
uses functionallanguage). Adult will then validate client’s use of functionallanguage and continue follow through
of previous demand (e.g. “I understand you do not want to sit, butI said come sit.”)

Review Expectations and Validate Client’s Efforts for Novel Social Moments: Verbally review with client what
may be occurring, what his role in the momentwill be, and optionshe hasavailable to him/ her in the expectations if
he needs support (i.e. break, alternate activity). Writing down the expectation orusing pictures to explain the
expectation will also help client better recall what hasbeen asked of him both prior and during the expectation.
Acknowledge prior, during, and afternovelsocial momentshow client hastried to apply himself or successfully
maneuvered the opportunity. Praise the specific behaviors he engaged in “I love how you went to that friend and
asked them to play on the slide with you” or “I saw you were getting frustrated when you did not know how to work
with your friend and thoughtit was great you asked forme to help you”.

Create Appropriate Boundaries When in Novel and Open Spaces: When transitioning with client outside the
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home, adults should proactively teach her to respond to directional commands such as “walk with me”, “stay with
me”, “stop here”, “go sit down”, and/or “wait here”. Adults should set up frequent practicing scenarios such as
entering the car, exiting the car, walking in a parking lot, moving with adultson a sidewalk, stopping at crosswalks,
etc. Adults should notallow client to control the use of the commandsoruse them asplay interactions with adults
such astelling adults when to ‘stop’ or ‘go’ and havingadults move asher chess pieces. When playing indoors (in
unfamiliarlocations), provide a modeland directives to client of whatis available forher to play with and where she
is allowed to play (ex: “You can play with dolls or blocks right here” ata family function). Frequently praise client
for playing with those items or in the defined area. Should she attempt to leave the defined space and the adult stops
her before she leaves, the adult should re-cue her to options/locationsavailable to her (and repeat steps above).
When playing outdoors, predefine across adults while being mindful of clear/concrete/consistent rules, where is and
where is not available to client. As client transitions into that space, define for her where she is allowed to play (ex:
As entering the playground, stop atbarrier such as fence or border with bark then point to the barrier and say “you
must play inside the playground space”). Similarly point to and direct her to the options within the playground space
thatareavailableto her. Frequently praise client for staying in the defined space. Should she attemptto leave the
defined space and the adult stop her before she leaves, the adult should re-cue her to options available to her (and
repeat steps above). When playing outdoorsin undefined spaces (such as an open field), use strategies above and if
possible bring visual makers (such asbright orange cones or streamers to roll out acrossthe edges for a visual
barrier). Itis also appropriate to start with smaller spacesto build safety practice,then move to larger spacesas
client responds to barrier cues. See elopement procedure for consequencesif she leaves the defined space.

Create Boundaries and Flexibility for Preferences he Wants to Engage in Alone: Ensure all preferences
(especially those also being preferences for his siblings/peers) are structured by adults. Set boundaries such as “you
can play with this for 3 minutes then someone else gets a turn” then set the timer for client. He/she may client
benefit from seeing novel ways to play with the item (on someone else’s terms) by adult modeling ‘their way to play
with it” while client watchesthen havingclient repeat ‘their way’ before he goes back to ‘his/her way’. You canalso
give him time with the item then have him pick something different.

Monitor Use of Open-Ended or Yes/No Questions: Open-ended (e.g. “What should we do next?””)and yes/no
questions (e.g. “Canyoucome here?”) should only be presented when adults are interested in offering client a
choice or are willing to accept ‘no’ asan answer. Otherwise, directions should be presented in the form of a
statement (e.g. “We are going to do table work next,” “Come here”).



Age-Appropriate Play and Good Sportsmanship: Client will be taught the steps of gamesand the language to use
while playing games with adultsand peers. Client will also be taughtto use positive language during and afterplay.

Model Appropriate and Alternative Behaviors: Adults should provide visual models of appropriate behaviors
such as ‘calm hands’and ‘calm voice’ so client can mimic those behaviors. It may be appropriate to modelthese at
half'speed and with a calm tone to support his processing. For example, “Watch me...I have calm hands” while
slowly putting adulthandstogether and lying them down softly on the table. Give client a chance to process and
repeat this modelwithout immediately providing a physical promptto his hands.

Note Client’s Abilities to Read: Client often benefits from having his 1 step directions or short lists of clear
directions written down for him to follow.

Expect Verbal Language: Client will refrain from verballanguage if it is not expected by adults. Adults should cue
client to “use words” or “tell me” asappropriate to ensure he is using verbalexchanges (vs relying on adult’sto
‘client consistently uses his words with those adults (those who do not expectit every time he usually refrains from
talking with).

Expect Functional Skill Output: Client hasbeen exposed to a wide variety of functionalskills within his home.
Although he may forget some steps during tasks inconsistently he can complete the skills when adultspromptand
fade their prompts. client is expected to participate in the following activities: (1)kitchen (make snack, peel fruit,
carry/unpack groceries, wash dishes, pack lunch, pour drink, follow a recipe, cut food with butterknife, get out/put
away dishes, use napkin), (2)bathroom (wash hands, use/carry hamper, brush teeth, use toilet, fold towels,
wipe/wash face, use lotion, use mirror, hangtowel, puttowels away), (3)bed room (make bed, putbooksaway, put
clothes in drawers, match socks, fold pants/shorts, clean up toys, throw away trash, hangclothes in closet, sort
clothes, fold shirts), (4)clean house (sweep floor, wipe furniture, use vacuum, recycling, mop floor, wipe
counters/floors, spray with bottle/wipe, put my stuff away, take out trash), (5)leisure skills (play board games, do
puzzles, play ball, movementbreaks, do a craft, play card games, computer/typing, build, play with dough, read, use
tablet, listen to music, sort/identify money, draw/color), and (6)living room (put away pillows, putaway shoes, hang
my stuff, pack/unpack bag). These expectationsare pictured/hungup in the defined rooms/spaceswithin the house.

Use Preventative Positioning: Adults should be aware of where their body is in relation to client’s atall times.
Adults should also use preventative positioning to proactively maintain clients/their own safety. Preventative
positioning may include adult placing their body between client and any potentialelopement paths (such as an open
doorway), prompting from behind or beside rather thanin front, establishing appropriate distance while engaging in
play or pairing activities, and limiting unnecessary physicalcontact. Staff should also be sure notto allow client to
sit on their laps or hangoff of them, so he/she learns personal space/socialboundaries.

Modify environment as needed to prevent elopement: Environmental modifications should be used as needed to
proactively prevent elopement. Examples may include closing doors to off limit areas, blocking accessto stairs with
a chair or a gate, and/orclearly defining the expected work space for client (e.g. “We are working in the living room.
If you wantto go to your bedroom, you must ask”™).

Recognize Client’s Sensitivity to Parent Dynamic: Due to prior parentdivorce and frequent transitions between
homes, it is important to recognize Anthony’s sensitivity to the given situation. Client often hears parent’s
commentsabout the otherasnegative even when that was not the intention of the parent speaking. Should either
parentincidentally say anything client may take asnegative, they should follow up immediately with a positive
comment about that parent. Forexample, the parent may say “oh they are calling me again” (comment client may
takeasnegative) and follow up with “but I am glad they are checking in to see whatyou are doing right now” (a
positive comment).

Be Aware of Possible sensitivity to Note Taking/Data Collection: Client may be sensitive to others note taking
about him.When appropriate, adults should take notes/data out of his direct view (or use a sheet of paperto cover
the notes so they are not easily seen from his location). When appropriate, adults can share the notes they took for
Anthony’s input such as “I am writing...is that ok with you (or would you like meto write that differently)”.

Recognize Impulsive Responding: Client may immediately respond to a comment or question with “No”, “I do not
do that” orwith a specific choice then change his mind within 5 seconds. Client may benefit from reminders to take
one or two seconds to think before responding to a question or commentsuch as a compliment.



Provide Multiple Practice Opportunities for Both Known and Newly Developing Tasks: Client benefits from
repeated exposure (over time) for both known and newly developing tasks. All his prior learned ABA content should
be practiced by caregivers, provided to client asa personal resource, and practiced novelly across sessions.



